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Methodological outline 
upon the theme:
“The formation of communicative competence while learning the dialogue”



The increasing needs in communication and cooperation between countries and people with different languages and traditions and a new educational system of Ukraine demand essential changes in teaching and renewal of the content and methods of teaching foreign languages in schools. The knowledge of foreign languages is the main pre-condition for personal, cultural, professional and economic contacts. That’s why the teaching of foreign languages foresees the pupils’ mastering of speech skills on the level which is sufficient for while ending, speaking, reading or writing. The pupils’ mastering of a foreign language foresees the formation of a certain level of communicative competence which is the first main principle of the syllabus. Another principle turns on the interlinked study of auding, speaking, reading and writing. The main attention here is paid to teaching to speak.
When we say a person knows a language we first of all mean he understands the language spoken and he can speak it himself. Language comes into life as a means of communication. It exists and is alive only through speech. When we speak about teaching a foreign language we mean teaching it as a means of communication. 
The syllabus requirements for oral language are as follows:
· to understand the language spoken;

· to carry on a conversation and to speak a foreign language within the topics and linguistic material the syllabus sets.
This is the practical aim of teaching oral language which is a means of presenting linguistic material: sounds, words, grammar items. It is also a means of practising sentence patterns and vocabulary assimilation. Finally, it is used for developing pronunciation habits and skills and for reading and writing since they are closely connected with the pupils’ ability to pronounce correctly what they read and write. Thus, speaking is the most important part of work during the lesson. 
As we are going to speak about teaching speaking through the dialogues we must remember the following:
· speech must be motivated (the speaker must have a desire to say something in a foreign language, to express his thoughts and feelings, but not for a good mark);
· speech is always addressed to an interlocutor;
· speech is always situational for it takes place in a certain situation.

Oral language as compared to the written one is more flexible. It is relatively free and is characterized by some peculiarities in vocabulary and grammar (this mainly concerns the dialogues). They are as follows:
· the use of incomplete sentences in response:
e.g. 
— How many books do you have?

— Just two.

· the use of contracted forms: doesn’t, can’t, isn’t,…
· the use of abbreviations: lab. Maths, doc.
· the use of conversational tags: well, look here, I think, you know…
· there is a great variety of dialogue structures:
— question – response:
e.g.
— Would you like an ice-cream?

— Yes, please.


— question – question:
e.g.
— Will you help, Tommy?

— What should I do, mummy?

— statement – statement:
e.g.
— I am going to buy a new coat.

— So we should go to the market today.

— statement – question:
e.g.
— I am going to the theatre tonight.

— Where did you get the tickets?
Although there are a lot of dialogue structures the structure “question – response” is used more frequently.
Methodologists state that a teacher should begin teaching an oral speech through the dialogue. While teaching the easiest sentence structures (for example, for naming things, their colours etc) we do short acts of communication. After the pupils have learnt more words and grammar structures the teacher encourages them to extend their utterances in the dialogue. In such way he trains his pupils to use monologues in the dialogues. Finally, this leads to free communication.
Methodologists distinguish 2 types of the dialogues: standard and free ones. Standard dialogues take place in typical situations. The roles in such dialogues are fixed (e.g. a doctor – a patient). They include stereotype linguistic material. As a result we have a mini-dialogue on some topic from everyday life:
e.g.
— Please, how much is this hat?

— It is 10 pounds.
There are different types of free dialogues. Among them are: an interview, a discussion, a conversation. They are of different interlocutors’ activity. Its level is determined by the roles of the speakers. In the centre of teaching an oral speech through the dialogues there is a dialogue – conversation.
Pupils follow 3 main stages in learning the dialogue:
· receptive – pupils listen to the pattern dialogue;
· reproductive – pupils dramatize the pattern dialogue:
· they may reproduce it immediately;
· they may learn it at home and dramatize it in a class;
· they may modify it;
· constructive – pupils make up the dialogue of their own.
The real dialogue is always unprepared speech. Although pupils can prepare the initial phrase in a dialogue they can’t guess the next ones as they will completely depend on the interlocutor’s remarks. When the speech in a dialogue is unprepared the success of it depends on the level of the pupils speech skills and the selected vocabulary and grammar structures which pupils need for making up such dialogues.
Thus, we must notice that it is very important not to gain automatism in making up sentences using some lexical and grammatical material, but to form a connection between a situation, speech intention and suitable speech means in the process of formation of lexical and grammatical skills.
Making up the dialogue the interlocutors constantly change their roles: they listen, then speak, then they listen again and so on. They must understand each correctly to give the right response. So while making up the dialogue pupils must have strong skills in auding.
While learning the dialogue pupils must be able to give a response and to make up the dialogue as a complete act of communication (on the text level). While forming speech skills pupils do exercises on the level of a phrase and then it is useful to teach pupils to give a response.
But there is a controversy. On the one hand, while forming speech skills the teacher wants his pupils to use a new word or a structure more often in a dialogue, on the other hand, they are to use different structures in their answers. On the hand, while forming grammar skills we want our pupils to say full sentences, on the other hand, pupils must give short answers since it is a characteristic feature of the dialogue.
So methodologists offer to teach pupils to give a response on further stages of forming lexical and grammar skills when they have already learnt some words and grammar structures to be able to use them in a dialogue as well as the new ones. The teacher should train pupils to make up the dialogue as a complete act of communication on the text level when they have some lexico-grammatical skills. Making up such dialogues pupils should change the interlocutor. It will raise the communicative motivation and develop pupils’ sociability.
As a teacher of English, I choose a strong pupil and a weak one to work in pairs while making up the dialogues. This organizes their process of communication and up brings the pupils’ mutual aid.
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