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1. Introduction

 How to teach foreign languages (general remarks)

Every few years, new foreign language teaching methods arrive on the scene. New textbooks appear far more frequently. They are usually proclaimed to be more effective than those that have gone before, and, in many cases, these methods or textbooks are promoted or even prescribed for immediate use. New methods and textbooks may reflect current developments in linguistic/applied linguistic theory or recent pedagogical trends. Sometimes they are said to be based on recent developments in language acquisition theory and research. For example, one approach to teaching may emphasize the value of having students imitate and practise a set of correct sentences while another emphasizes the importance of encouraging 'natural' communication be​tween learners. How is a teacher to evaluate the potential effectiveness of new methods? One important basis for evaluating is, of course, the teacher's own experience with previous successes or disappointments. In addition, teachers who are informed about some of the findings of recent research are better prepared to judge whether the new proposals for language teaching are likely to bring about positive changes in students' learning.

Our graduation paper is about how English language can be learned at classrooms on the bases of new pedagogical technologies with having taking into consideration the national aspect, i.e. influencing native Ukrainian language and typical mistakes and difficulties in learning English by Ukrainian  speaking students. First of all we have written it for English language teachers who teach this language to Ukrainian  students at schools at 5-6 grades, but it could also be useful for afult learners who are only going to learn a wonderful world of English. We believe that information about findings and theoretical views in second language acquisition research can make you a better judge of claims made by textbook writers and proponents of various language teaching methods. Such information, combined with insights gained from your experience as a language teacher or learner, can help you evaluate proposed changes in classroom methodology.
2.The Main Part

First of all I want to say that I have been working at school for more than 40 years and no wonder that   I’ve got rich experience in teaching English. Of course,It’s difficult to tell about all of them, because there are very many different ways and methods to make our teaching more effective.
Nevertheless I’ll try to focus your attention on some of them.

I consider that the most important is the motivate ensuring of the lesson. Now we hear motivating, motivation very often.

We know that motivation is stimulative efforts in learning foreign language.
So, the teacher’s task to involve all pupils in the process at the lesson. Active participation is extremely important thing. The great American Methodist Nelson Broom said in his book “School Learning”.

“About 20 percent of the variation in achievement of individuals is accounted for their participation in the classroom learning process”. 
Saying ‘active participation‘I mean that a student learns by doing. So, we, teachers, need to get students to do. That’s why our pupils shouldn’t be passive receivers of information. I always try to get children to do at the lesson. 
 For it I use two ways for getting pupil’s active participation: overt and covert behaviour.
Now a few words about covert behaivore, the behaivor, which we can’t see, it’s the thinking behaviour, that has to come first. We can call it ‘wait time ‘.

It’s not a secret, that without giving time for thinking to a pupil we sometimes get ridiculous answers. It happens because we haven’t allowed time for the pupil to think about the proper answer.
How often can we hear “Give me time to think”. And it’s no wonder. We all need that time to think about our answer before we have to say it.
That time during which we do that mental rehearsal – those mental gymnastics we go through to decide not only ‘ what ‘ we’re going to say , but ‘ how ‘ we’re going to say . So, I am sure the teachers must give some time for thinking (maybe 1 or 2 sec.). Only in this case we can say that the pupil is not only actively involved but on target.
The next overt behaviour, that we can see and therefore measure. Such things as verbal answers or written answers are examples of overt behaviors that we can see and measure.
In my work I use lots of ways to get overt behaviour besides paper and pencil test and they are more fun than correcting test.

We might simply have pupil’s raise hand, use some types of signal, jot a quick  answer on scratch paper, point – every teacher as he wishes can certainly think of numerous others.

If we want our children to learn we just have to make sure – we use every way, we possibly, to get each pupil actively involved.   
We should always remember words:
When I hear – I forget.
When I see – I remember.
When I do I learn.
No doubt, lessons are the most important way of teaching foreign language. But I am sure that not less important is extracurricular work. As all teachers every year we have English week and try to make it useful and interesting for pupils. There are different contests fashion show, parties of subjects and many other measures during these weeks. But special attention is paid to our theatretical performances, which pupils and teachers of our school always wait with great impatience. That’s why I want to focus your attention on the school theatre’s work.
First of all it should be mentioned that there are 2 theatres in our school: our famous national Ukrainian theatre “Dyvosvit” and English one “Wonderland”.
We try to draw in our theatre as many children as possible, and frankly speaking, it is not difficult for us, because our theatre is very popular among pupils. Children come to us and ask to admit them to the theatre.
So, we have a lot of young actors and actresses: from the 1-st forms till the 11-th.
It’s very pleasant, but difficult.
All our performances are musicals. Why so? Because you should agree that musicals are more exciting, more attractive and interesting than unadorned performances without song and dances. Children sing and dance with great pleasure. They stage dances themselves, help each other to learn English text and so on.
We create new musical dramatizations based on various fairy – tales from  around the world That’s why we use in our performances not only English but sometimes other languages – Arabic , Jewish , Italian , Russian .

In our repertoire we had “Cat’s House”, based on the famous Russian fairy – tale by Marshak; 

“Wolf and the 7 Little Kids”;
“Bremen Musicians” based on the fairy – tale by Brothers Grimm and musical by Russian composer Gennadii Gladkov;
“New Adventures of Red Riding Hood”, based on fairy – tale by French Writer Sharl Pero.
Now we are almost ready to show our new musical “ Magic Present ” , based on 2 fairy – tales :  “ Cinderella ” by Sh. Pero and “ 12 Months ” by S. Marshak. The premiere of this musical will be on the 26-th of February. In all our performances we add our fantasy, new songs and dances.
To say, that acting is helpful in learning English is to say nothing.
Our pupils live in their roles. They stop living ordinary school life and start living in a fairy – tale While playing roles children learn many new words, practice their pronunciation and grammar without boring exercises. It is not easy, sometimes even difficult, but without doubt, very interesting.
When after show the correspondent TV – 4 asked them, “What does school theatre mean to you?” she got such answers:
1. A good mood, an impulse of energy, a fun pastime.
2. School theatre plays a very big part in my life. It helps me to improve my English.
3. It’s very hard work, but I’m happy to play in our musicals. Acting puts me in a really good mood.
4. It’s a way to express myself. We do our best to make our performances very interesting.
5. It’s very important for me, because I can show my talent. Acting brings me great enjoyment.
And there is one, in my opinion, extremely important aspect: our performances unite in friendship pupils from different forms. The first – formers and the eleventh – formers become good friends. Sometimes we are lucky to draw in our shows teachers and even the board.
In some minutes you’ll have opportunity to see our principal and2 deputy’s director in the performance “New Adventures of Red Riding Hood”.
Now I want to give you a chance to have some imagination about our performances. I am going to show you a few fragments from two last musicals “Bremen Musicians” and “New Adventures of Red Riding Hood”.

(Demonstration of fragments)
Finishing my speech. I want to say that creation and producing such performances is very hard work. But, believe me, it’s worth doing it. We, teachers, should be creative, cheerful, optimistic, giving hope.
We should bring joy to our pupils and ideas that joy leads to learning. In other words if the child is smiling as he  is learning , the learning is taking place in a stronger way than when the child is nervous or uneasy I wish all our teachers to have a  wonderful time singing songs , dancing , staging shows and bringing joy to our  children and to each other.
    3. Conclusion

Classroom data from a number of studies offer support for the view that form-focused instruction and corrective feedback provided within the context of a communicative program are more effective in promoting second language learning than programs which are limited to an exclusive emphasis on accuracy on the one hand or an exclusive emphasis on fluency on the other. Thus, we would argue that second language teachers can (and should) provide guided, form-based instruction and correction in specific circumstances. For example, teachers should not hesitate to correct persistent errors which learners seem not to notice without focused attention. Teachers should be especially aware of errors that the majority of learners in a class are making when they share the same first language background. Nor should they hesitate to point out how a particular structure in a learner's first language differs from the target language. Teachers might also try to become more aware of those structures which they sense are just beginning to emerge in the second language development of their students and provide some guided instruction in the use of these forms at precisely that moment to see if any gains are made. It may be useful to encourage learners to take part in the process by creating activities which draw the learners' attention to forms they use in communicative practice, by developing contexts in which they can provide each other with feedback and by encouraging them to ask questions about language forms.

Decisions about when and how to provide form focus must take into account differences in learner characteristics, of course. Quite different approaches would be appropriate for, say, a trained linguist learning a fourth or fifth language, a young child beginning his or her schooling in a second language environment, an immigrant who cannot read and write his or her own language, and an adolescent learning a foreign language at school.
It could be argued that many teachers are quite aware of the need to balance form-focus and meaning-focus, and that recommendations based on re​search may simply mean that our research has confirmed current classroom practice. Although this may be true to some extent, it is hardly the case that all teachers approach their task with a clear sense of how best to accomplish their goal. It is not always easy to step back from familiar practices and say, 'I wonder if this is really the most effective way to go about this?' Furthermore, many teachers are reluctant to try out classroom practices which go against the prevailing trends among their colleagues or in their educational contexts, and there is no doubt that many teachers still work in environments where there is an emphasis on accuracy which virtually excludes spontaneous lan​guage use in the classroom. At the same time, there is evidence that the intro​duction of communicative language teaching methods has sometimes resulted in a complete rejection of attention to form and error correction in second language teaching.

Teachers and researchers do not face a choice between form-based and meaning-based instruction. Rather, our challenge is to determine which fea​tures of language will respond best to form-focused instruction, and which will be acquired without explicit focus if learners have adequate exposure to the language. In addition, we need to develop a better understanding of how form-based instruction can be most effectively incorporated into a com​municative framework. Continued classroom-centred research in second language teaching and learning should provide us with insights into these and other important issues in second language learning in the classroom.
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