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The growing need in communication and cooperation between different countries, people with different languages and various cultural traditions, the new educational system in Ukraine demand complete changes in approaches to teaching, renovation of the content, methods of teaching foreign languages at the secondary school level. The Ministry of Education and Science of Ukraine has made up a decision on creating the new program on foreign languages teaching for non-specialized secondary schools.
The knowledge of foreign languages is important and essential condition for personal, cultural, professional and economic contacts development. The renovation of the goals and content of education affects the renovation of the teaching technologies.

Defining new goals, the content and methods of teaching, this program assists the process of reforming the secondary education in the branch of teaching foreign languages, taking into consideration Recommendations of the Council of Europe.
This Program does not limit teacher independence and creative initiative. It assumes the flexibility in selecting and distributing the educational material according to the students" needs and means of teaching (teaching and learning complexes (resources), student books, textbooks, audio/video aids, etc.
Educational goals
Teaching foreign languages assumes student's practical mastery of the speech skills on the level sufficient for foreign language communication with four types of speech activities (listening, speaking, reading and writing) in standard situations. The content of the communicative competence, which is assumed as acquired by students, is submitted in the following scheme:
 CHARACTERISTICS OF THE COMMUNICATIVE APPROACH

Although no single methodology has been described for the communicative approach, several characteristics are summarized as follow. 
Communicative Language Teaching (CLT) Which is an approach to the teaching of second and foreign languages, emphasizes interaction as both the means and the ultimate goal of learning a language. It is also referred to as “Communicative Approach”. Historically, CLT has been seen as a response to the Audio-Lingual Method (ALM), and as an extension or development of the Notional-Functional Syllabus. Task-based language learning, a more recent refinement of CLT, has gained considerably in popularity.
Communicative approach stimulate ‘real life' communicative experiences 

Different classroom activities are used by me at my modules to develop communicative approach in studying English.

Fundamentally it is important to me to establish an appropriate physical and psychological atmosphere in the classroom in which students feel comfortable and take increasing disability for their own learning.
Best of all I like to work out problem-solving activities in my teaching English.
Problem-solving activities.
According to the definition: “Problem solving is a mental process and is part of the larger problem process that includes problem finding and problem shaping. Considered the most complex of all intellectual functions, problem solving has been defined as higher-order cognitive process that requires the modulation and control of more routine or fundamental skills”.
In fact, many teachers may say that problem-solving in their subject is not possible. But this activity can be successfully used at the English classes.
Problem-solving activity, which is task-based and has a purpose beyond the production of correct speech, is one of the most preferable communicative activities. They show not only the competence and knowledge but also the performance of the learner and their communicative skills. Questions which require students to be reasonable and logical and help students to learn language in an interesting way are the types of problem-solving activities. In problem solving activities, the problems may be based on real or imaginary situations, and students are expected to find possible solutions for the problems.
Problem-solving activities can be used at all levels. Regarding student’s knowledge of English, age and their experience, appropriate activities might be successfully applied. It is also important to work out clear and easy directions for these activities.
         Problem-solving activities have many advantages, which shouldn’t be ignored. While talking about the problem, students use the target language and improve their communicative skills. They learn to interact with others as they discuss solutions and outcomes of the solution. They learn to negotiate when they try to agree on different points of the solution, thus they develop critical thinking skills.
         It is a learner-centered activity where the students communicate with each other while studying the problem and looking for possible solutions for possible future actions. The teacher can only observe and sometimes coordinate the process, helping the students to develop their communicative skills.
         In a way, students acquire language unconsciously since their whole attention is engaged by the activity. By providing personal, social, and cross-cultural issues to define, they sometimes simulate real life situations
It is also possible to integrate all skills in such activities. Reading or listening to a situation, a problem, or a question; responding or commenting either through speaking or writing. It is also necessary to keep in mind that as Professor Linda W. Little states: “… such activities provide opportunities to practice thinking clearly while focusing on the form unconsciously”.
How should problem-solving activity applied in an English class? Before choosing the problem we should thoroughly study it as there are problems with different levels of difficulty and require different skills and knowledge. That is why the choice of the problem which you want to solve in class is closely connected with the level of your students’ knowledge.
We can divide the process of problem-solving into several stages:
The first stage of introducing the problem could be warm-up activity where the teacher can ask students to answer some questions related to the problem and thus giving a chance to predict what the problem might be and motivate the students. It can be a picture shown on the active-board, or a video. The teacher may ask low level students to describe the picture, when high level students may pay more attention to the situation, shown in the picture. The questions will help students to review some grammar, which can be used in the process of discussion.
The second stage is reading of the story or watching video. Find out what words are unfamiliar for the students and write down them on the blackboard. Be sure that the students understand the situation.
The third stage is comprehension check. Comprehension check can be done in different ways, for example as listening or reading exercises. At first the teacher can ask “yes” or “no” questions then go to special questions and then offers the students to ask their own questions. Or the teacher may offer different statements, which can be right and wrong and ask students to say whether they are correct or not and correct the wrong ones.
The next stage is discussion. Here the students are encouraged to talk about the issues presented in the reading and also their personal experience. The questions may require students to make suppositions and use their judgment. There are no correct answers.
Now the students are ready to identify the problems and to find the solutions and talk about the consequences. The problems can be written on the blackboard. The teacher may begin the discussion by asking the questions: “What’s the problem?”, then “What can be done?” and at last “What is the solution of the problem?” Encourage the students to present their ideas and it is important here not to make emphasis on their grammar mistakes. Don’t correct their mistakes; try to help them with the questions which can give them a hint if they are in a difficulty what to say next. When the solutions are ready the teacher should write them on the blackboard and ask students about the possible consequences. Encourage them to use their imagination and critical thinking to come up with the possible consequences.
In order to choose the best solution the teacher may divide students into several groups of three or four people and ask them to discuss the possible consequences of their decision. In this activity the teacher gives the chance to shy students who can’t speak in public, express his opinion. It is possible for students to come up with new solutions if the consider them to be more successful. In each group there should be a moderator, who facilitates the discussion and is responsible for the group’s decision. On this stage the teacher shouldn’t interrupt students to correct their mistakes, but he should write them down I order to discuss them the next day. When the groups are ready to come up with their solution, ask the leader of the group to sound it and explain why it was chosen. Ask the students from other groups if they agree with it or not. Encourage the students to take active part in this discussion as it develops their ability to persist in opinion, giving his reasons in the target language.
The last stages of this activity is the discussion of mistakes made in the process of problem solving, but do it after careful consideration in order not to hurt students and encourage them to take an active part in the next problem solving activity.
In conclusion, problem solving activities provide favorable usages for extended communicative practice. They are motivating and create a meaningful context for language usage. The application of such activities increases cooperation and competition in the classroom and stimulates students’ interest to the learning process.
