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1. Introduction

The ever-growing need for good communication skills in English has created a huge demand for English teaching around the world. Millions of people today want to improve their command of English or to ensure that their children achieve a good command of English. And opportunities to learn English are provided in many different ways such as through formal instruction, travel, study abroad, as well as through the media and the Internet. The worldwide demand for English has created an enormous demand for quality language teaching and language teaching materials and resources. Learners set themselves demanding goals. They want to be able to master English to a high level of accuracy and fluency. Employers, too, insist that their employees have good English language skills, and fluency in English is a prerequisite for success and advancement in many fields of employment in today’s world. The demand for an appropriate teaching methodology is therefore as strong as ever.


2. What is Communicative Language Teaching?  

Perhaps the majority of language teachers today, when asked to identify the methodology they employ in their classrooms, mention “communicative” as the methodology of choice. However, when pressed to give a detailed account of what they mean by “communicative,” explanations vary widely. Does communicative language teaching, or CLT, mean teaching conversation, an absence of grammar in a course, or an emphasis on open-ended discussion activities as the main features of a course?
2.1.The Goals of Language Teaching.
I am inclined to believe that communicative language teaching can be understood as a set of principles about the goals of language teaching, how learners learn a language, the kinds of classroom activities that best facilitate learning, and the roles of teachers and learners in the classroom. Let us examine each of these issues in turn. 
As a matter of fact communicative language teaching sets as its goal the teaching of communicative competence. What does this term mean? Perhaps I can clarify this term by first comparing it with the concept of grammatical competence. Grammatical competence refers to the knowledge pupils have of a language that accounts for their ability to produce sentences in a language. It refers to knowledge of the building blocks of sentences (e.g., parts of speech, tenses, phrases, clauses, sentence patterns) and how sentences are formed. Grammatical competence is the focus of many grammar practice books, which typically present a rule of grammar on one page, and provide exercises to practice using the rule on the other page. 

3. How Learners Learn a Language. 
Our understanding of the processes of second language learning has changed considerably in the last 30 years and CLT is partly a response to these changes in understanding. 
To the best of my knowledge, earlier views of language learning focused primarily on the mastery of grammatical competence. Language learning was viewed as a process of mechanical habit formation. Good habits are formed by having students produce correct sentences and not through making mistakes. Errors were to be avoided through controlled opportunities for production (either written or spoken). By memorizing dialogs and performing drills, the chances of making mistakes were minimized. Learning was very much seen as under the control of the teacher. In recent years, language learning has been viewed from a very different perspective.            

Hense I think that the following processes can provide desirable results at my lessons: 
· Interaction between the learner and users of the language; 
· Collaborative creation of meaning; 
· Creating meaningful and purposeful interaction through language; 
· Negotiation of meaning as the learner and his or her interlocutor arrive at understanding; 
· Learning through attending to the feedback learners get when they use the language; 
· Paying attention to the language one hears (the input) and trying to incorporate new forms into one’s developing communicative competence; 
· Trying out and experimenting with different ways of saying things. 
4. The Kinds of Classroom Activities That Best Facilitate Learning. 
With CLT began a movement away from traditional lesson formats where the focus was on mastery of different items of grammar and practice through controlled activities such as memorization of dialogs and drills, I am inclined to believe that  using  of pair work activities, role plays, group work activities and project work is better way to improve communicative skills.
4.1. The Roles of Teachers and Learners in the Classroom. 
The type of classroom activities proposed in CLT also implied new roles in the classroom for teachers and learners. As far as I am concerned my learners now had to participate in classroom activities that were based on a cooperative rather than individualistic approach to learning. To  my way of thinking my students had to become comfortable with listening to their peers in group work or pair work tasks, rather than relying on their English teacher for a model. They were expected to take on a greater degree of responsibility for their own learning. And I undrestand that now I have to assume the role of facilitator and monitor. Rather than being a model for correct speech and writing and one with the primary responsibility of making students produce plenty of error-free sentences, I should develop a different view of learners’ errors and of her/his own role in facilitating language learning.

4.2. Teaching Accuracy and Fluency Activities. 
I agree that one of the goals of CLT is to develop fluency in language use. Fluency is natural language use occurring when a speaker engages in meaningful interaction and maintains comprehensible and ongoing communication despite limitations in his or her communicative competence. It is my firm belief that fluency is developed by creating classroom activities in which students must negotiate meaning, use communication strategies, correct misunderstandings, and work to avoid communication breakdowns. Fluency practice can be contrasted with accuracy practice, which focuses on creating correct examples of language use. 

As I have analyzed, differences between activities that focus on fluency and those that focus on accuracy can be summarized as follows: 

Activities focusing on fluency: 

· Reflect natural use of language; 

· Focus on achieving communication; 

· Require meaningful use of language; 

· Require the use of communication strategies; 

· Produce language that may not be predictable; 

· Seek to link language use to context. 
Activities focusing on accuracy: 

· Reflect classroom use of language; 

· Focus on the formation of correct examples of language;
· Practice language out of context; 

· Practice small samples of language; 

· Do not require meaningful communication; 

· Control choice of language.
To my way of thinking, successful language learning involves the use of effective language and communicative language learning is a gradual process that involves creative use of language and trial and error. I believe that my pupils should be able to use the new language both accurately and fluently. 
Needless to say that the dynamics of classrooms also changed. Instead of a predominance of teacher-fronted teaching, we, teachers were encouraged to make greater use of small-group work. Pair and group activities gave learners greater opportunities to use the language and to develop fluency. 

Mechanical, Meaningful, and Communicative Practice 

As far as I know another useful distinction that some advocates of CLT proposed was the distinction between – mechanical, meaningful, and communicative. 
Mechanical practice refers to a controlled practice activity which students can successfully carry out without necessarily understanding the language they are using. Examples of this kind of activity would be repetition drills and substitution drills designed to practice use of particular grammatical or other items. 
Meaningful practice refers to an activity where language control is still provided but where students are required to make meaningful choices when carrying out practice. For example, in order to practice the use of prepositions to describe locations of places, students might be given a street map with various buildings identified in different locations. They are also given a list of prepositions such as across from, on the corner of, near, on, next to. They then have to answer questions such as “Where is the book shop? Where is the café?” etc. The practice is now meaningful because they have to respond according to the location of places on the map. 
Communicative practice refers to activities where practice in using language within a real communicative context is the focus, where real information is exchanged, and where the language used is not totally predictable. For example, students might have to draw a map of their neighborhood and answer questions about the location of different places, such as the nearest bus stop, the nearest café, etc.                                                           

Exercise sequences in many CLT course books take students from mechanical, to meaningful, to communicative practice. 
The following exercises are the examples of these three  kinds of practice.
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xercise scquences in many CLT course books take students from
mechanical, to meaningful, to communicative practice. The following cxercisc,
for example, is found in Pasages 2 (Richards and Sandy 1998).
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meaningful practice since students now complete the sentences with their own
information. Exercisc C is an example of communicative practice since it is an





If students read and practice aloud the sentences in the grammar box, this constitutes mechanical practice. Exercises A and B can be regarded as meaningful practice since students now complete the sentences with their own information. Exercise C is an example of communicative practice since it is an open-ended discussion activity.
5. Other Activity Types in CLT. 
At my lessons the following activities are also used: 

· Task-completion activities: puzzles, games, map-reading, and other kinds of classroom tasks in which the focus is on using one’s language resources to complete a task. 
· Information-gathering activities: student-conducted surveys, interviews, and searches in which students are required to use their linguistic resources to collect information. 
· Opinion-sharing activities: activities in which students compare values, opinions, or beliefs, such as a ranking task in which students list six qualities in order of importance that they might consider in choosing a date or spouse. 
· Information-transfer activities: These require learners to take information that is presented in one form, and represent it in a different form. For example, they may read instructions on how to get from A to B, and then draw a map showing the sequence, or they may read information about a subject and then represent it as a graph. 
· Reasoning-gap activities: These involve deriving some new information from given information through the process of inference, practical reasoning, etc. For example, working out a teacher’s timetable on the basis of given class timetables. 20 Communicative Language Teaching Today 
· Role plays: activities in which students are assigned roles and improvise a scene or exchange based on given information or clues. 
5.1. Emphasis on Pair and Group Work. 
Most of the activities discussed above reflect an important aspect of classroom tasks in CLT, namely that they are designed to be carried out in pairs or small groups. 
In my view through completing activities in this way, learners will obtain several benefits: 
· they can learn from hearing the language used by other members of the group; 
· they will produce a greater amount of language than they would use in teacher-fronted activities; 
· their motivational level is likely to increase; 
· they will have the chance to develop fluency. Teaching and classroom materials today consequently make use of a wide variety of small-group activities.
The fact of the matter is that communicative language teaching today refers to a set of generally agreed upon principles that can be applied in different ways, depending on the teaching context, the age of the learners, their level, their learning goals, and so on. 
Teaching my pupils I use the following ten core assumptions of current communicative language teaching: 
1. Second language learning is facilitated when learners are engaged in interaction and meaningful communication. 
2. Effective classroom learning tasks and exercises provide opportunities for students to negotiate meaning, expand their language resources, notice how language is used, and take part in meaningful interpersonal exchange. 
3. Meaningful communication results from students processing content that is relevant, purposeful, interesting, and engaging. 
4. Communication is a holistic process that often calls upon the use of several language skills or modalities. 
5. Language learning is facilitated both by activities that involve inductive or discovery learning of underlying rules of language use and organization, as well as by those involving language analysis and reflection. 
6. Language learning is a gradual process that involves creative use of language, and trial and error. Although errors are a normal  product of learning, the ultimate goal of learning is to be able to use the new language both accurately and fluently. 
7. Learners develop their own routes to language learning, progress at different rates, and have different needs and motivations for language learning. 
8. Successful language learning involves the use of effective learning and communication strategies. 
9. The role of the teacher in the language classroom is that of a facilitator, who creates a classroom climate conducive to language learning and provides opportunities for students to use and practice the language and to reflect on language use and language learning. 
10. The classroom is a community where learners learn through collaboration and sharing.

6.Conclusions. 
In conclusion, Communicative Language Teaching is an innovation of foreign language teaching, aiming at improving students’ 
communicative competence. It also helps to carry out quality education in foreign language teaching. Meanwhile, with the rapid development of EFL teaching in non-English-speaking countries, English teachers have become more confident that the exclusive use of the Communicative Approach suits all English teaching situations. Teachers have also discovered that no single teaching method deals with everything that concerns the form, the use and the content of the target language. 

Today CLT can be seen as describing a set of core principles about language learning and teaching, as summarized above, assumptions which can be applied in different ways and which address different aspects of the processes of teaching and learning.

Today CLT continues in its classic form as seen in the huge range of course books and other teaching resources that cite CLT as the source of their methodology. In addition, it has influenced many other language teaching approaches that subscribe to a similar philosophy of language teaching.
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