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They know enough who know how to learn.

Henry Adams
Globalization and modernization are creating an increasingly diverse and interconnected world. To function well in this world, our pupils need to master changing technologies and to make sense of large amounts of available information. In this context, the competences that individuals need to meet their goals have become more complex, requiring more than the mastery of certain narrowly defined skills, such as speaking the English language [5; 28]. That is why I believe the task of today’s teacher is to make pupils competent, to prepare them for successful life in the society. Teachers of English are blessed in this respect: they have a variety of topics and subjects they can introduce at their lessons. I believe the best way to teach English is to make our pupils see why the language competence is so important and then - to use the language not as a goal, but as a means to achieve goals. 
The social and professional demands of the global economy and the information society require mastery of socio-cultural tools for interacting with knowledge, such as language and information, as well as physical tools such as computers. Our pupils also need to create and adapt knowledge and skills, to interact with their environment [7; 3]. In view of the above, I have decided to work on the problem “The Use of Interactive Methods in Teaching English to Form Life Competence of Pupils”. The main idea of my work is: interactive methods of teaching English have the greatest potential in making our pupils competent and ready for life; that is why such methods should be used extensively in every English classroom. I believe this problem to be relevant and up-to-date because most educational sources today claim that pupils in Ukraine leave schools without being able to function effectively in the society. There is a vast gap between our education and the practical demands to students when they graduate from school, college or university. It is our task as teachers to close this gap and to teach what is really needed. Thus, I believe my experience is of practical importance for teachers of English. 
In my work, I rely on studies by such authors as O. Pometun, A. Basolya, A. Mackenzie, P. Ball etc. According to the above scientists, a “competence” is a more complex notion than a skill. “Competence” refers to a combination of skills, knowledge, aptitudes and attitudes, and includes the disposition to learn in addition to know-how [7; 4].
The key competences which form the life competence are as follows: 1) using tools (language, symbols, information); 2) interacting in heterogeneous groups; 3) acting autonomously [10; 87]. I believe the said competences are best formed in the process of joint, group interaction between pupils with the help of the teacher. In this respect, our teaching activities should be personally-oriented, taking into account each person’s needs and abilities. Interactive methods are aimed at helping each pupil gain something from the lesson, making learning meaningful. Most activities at my lessons are planned using dialogue approach: I try not to impose my will on the pupils, not to lead them, but rather encourage them, help them see the right way. Pupils are my subordinates technically, but I treat them as equal, with their own rights and needs. My children are not really objects of the teaching process; they are rather active subjects of it. Independent activity and group interaction form the basis of all interactive teaching techniques and methods; that is why the said methods teach my pupils the skills they will need later in life. 
Interactive methods include both group and frontal methods. Also, I regard as interactive any techniques which make pupils react to the stimuli produced either by their peers, by the multimedia (computer, interactive board etc.) or by any other sources. Of course, to say that all the multimedia tools are interactive would be an exaggeration. But they do offer us a wide range of resources which enable text, still images, authentic materials on the internet, audio and video to be combined in interesting and stimulating ways for presentation purposes in the classroom. According to Jones, “it’s not so much the program but what you do with it” which is really important [8; 13]. In this way, I truly think that, with adequate training, teachers will find that multimedia offers a new range of teaching and learning opportunities. At my lessons, I try to present teaching and learning situations which involve: the use of a wide range of stimuli (text, images, audio or video); learner responses using diverse input devices (keyboard, mouse, touch screen or speech input); and, last but not least, various types of feedback in text, image, audio or video forms. 
To engage the students in the interactive learning process, I use a great number of tools and techniques (see Appendix 1). Some of them include: brainstorm, discussion, debate (oral and written), a test with a crib, role play, a poster/project summing up the topic, “tree of solutions”, “garden of expectations”, fishbowl, running dictations, various games and technical means. The idea is to make learning as enjoyable as possible, sometimes allowing the ‘forbidden’ items, such as cell phones. I employ everyday objects which are meaningful for pupils (like cell phones, menus, timetables, movies) in order to teach some concepts which are not very meaningful to them at the moment (such as grammar concepts). Repeated interactions in groups and pair work teach children the skills of civilized communication, leadership and teamwork. Pupils learn to contribute appropriately as group members, to make connections with others, and to create opportunities for others in the group. 

Students who participate and contribute in groups have a sense of belonging and the confidence to participate within new contexts [2; 27]. They understand the importance of balancing rights, roles, and responsibilities. At further stages (2nd-3rd year of work with a group) I receive enormous feedback from groups: if I show a photo, a video, a text or other work related to this or that group, pupils immediately begin recollecting the details, giving opinions – we have communication, we break the ice, which is a good start of any lesson and creates a welcoming, easy atmosphere in class. In fact, I follow certain key phases of group work training (See Appendix 2).
My experience of using interactive teaching methods proves that the following positive changes can be observed in pupils following implementation of the said methods:

· increased motivation;

· pupils learn to make joint decisions as a group; 
· pupils learn how to communicate and resolve conflicts more effectively;

· pupils see a personal meaning in their studies;
· pupils improve their thinking operations: analysis, synthesis, generalization, prediction, abstract and critical thinking;

· pupils learn to take responsibility for their actions and decisions. 
Undoubtedly, interactive teaching may be faced with some difficulties caused by our Slavic mentality and culture. Thus, the typical problems which a teacher may encounter include: 
1) Pupils do not have the tools necessary to state and prove their point of view (most pupils state their main problem is vocabulary, not grammar). 

2) Often pupils do not have their own opinion on the subject, or are afraid of discussing it in front of everyone. They are afraid of being mocked or criticized either by the teacher or by their peers. This is where the need for class rules becomes evident: the sooner such rules are set and followed – the better interaction (See Appendix 2). 
3) Sometimes pupils are not willing to listen to others, to evaluate objectively. They are not ready to alter their position or to compromise. This is where the team-building activities should be used (See Appendix 2).
4) At first, it is hard for pupils to move around a lot, to switch places and methods of work (this is especially true for A-students: they are afraid of losing their leading roles and doing something different; they are also afraid to trust those who are weaker). 
5) In small groups, the leaders would usually try to “pull” the group forward, while weaker pupils tend to become passive. The solution to this problem is to distribute roles so that there is no loafing and each pupil has to act. 
6) Often pupils act in a clearly negativistic way in order to be different, to attract attention. In this case, we need again to form the culture of speech, bring up the qualities of a good listener and train our pupils to compromise (See Appendix 2). 
Despite all the possible problems, interactive methods still seem to be the best, as they allow to engage all pupils in work, dramatically increase speaking time (especially in large classes), teach pupils the key competences of using the tools, interacting in groups and acting autonomously.
Interactive technologies are not the goals, but the means. The learning process still needs to be carefully controlled and planned by the teacher; the objectives should be clear and easily measurable. As a teacher, I am bound to fail sometimes, but I am always ready to analyze my mistakes, alter my strategy, find and correct errors in my work. Also, a lesson must not be overloaded with interactive work. The optimal number of such methods in my work is 1 or 2 per lesson. I will never agree to drop some of the traditional methods which yield good results. For instance, despite the recommendations, I use translation exercises at my lessons: I believe it a crime not to teach effective and correct translation, because many pupils need or will need to translate texts for various purposes at different stages in their lives. 
In general, interactive learning enables us to bring the teaching down to the personally-oriented level, to address the needs of each pupil and to form the key and the life competences. Interactive learning encourages interest in the foreign language, motivates pupils, arouses emotions and the need for communication. 
The development of competences at the English lesson is both an end in itself (a goal) and the means by which other goals are achieved. Successful learners make use of the competences in combination with all the other resources available to them. These include personal goals, other people, community knowledge and values, cultural tools (language, symbols, and texts), and the knowledge and skills found in different learning areas [9; 15]. As they develop the competences, successful learners are also motivated to use them, recognizing when and how to do so and why. Opportunities to develop the competences occur in social contexts. People adopt and adapt practices that they see used and valued by those closest to them, and they make these practices part of their own identity and expertise. 

The competences we shape by using interaction at the English lessons continue to develop over time, shaped by other interactions with people, places, ideas, and things. While still at school, pupils need to be challenged and supported to develop their life competence in contexts that are increasingly wide-ranging and complex.
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